	
	types of autism

	Cognitive style characteristics

	PROSPECTS EMPLOYMENT PROJECT 

	CPP
	passive


	Active But 

odd

.
	Formalistic 


	TOM
	Central

Coherence
	Executive

Functions
	

	Motivation, desires & actual prospects
	Desires


	Generally does not have a definite desire to work (often does not know what he wants).


	Has many different types of desires, changing day by day. Often not realistic and overestimates own abilities.
	Often looks for development and recognition at a scientific level. Accent on archiving and/or factual information collation.
	Cannot differentiate between own desire and that of the personal network, for example.
	Has rigid desire sometimes from preoccupation
	Clings to a single specific desire.
	Client desire related to employment/work.

	
	Motivation 


	Often not able to express his desires.
	Has superficial motivation, from PO or environment. Often no inner motivation for work or project.
	Is motivated to gain recognition of  knowledge. (Often limited subjects on which they have extensive factual knowledge.)
	It is not clear where the motivation for the work desire comes from because of copied behaviour and ideas. (Own desire or that of the environment?)
	Thinks in details and cannot oversee project as a result. (Motivation for a specific subject.)
	Has motivation to work or carry out specific activity, but cannot oversee project aimed at obtaining work.
	Motivation related to desire to work (i.e. earning money, daily routine, contact with colleagues, ambition, etc.).

	
	Realism


	Often does not have a clear picture of own future.
	Does not have a realistic view of possibilities and limitations.
	Has the ambition for further training, but this is by no means always feasible.
	Cannot visualise a project or job content (little work perception).
	Has limited idea of work because of fragmented and rigid thinking patterns.
	Needs (a lot of) time and structure for changes and steps. (Resistance to change and switching to other/new situations.)
	The client’s desire and motivation can be translated into a project with work prospects.

	POINTS OF PARTICULAR ATTENTION assessment 
	No specific demand for work. Initiative (often) originates elsewhere. Question is what does he want?
	Relate desire to realistic situation. Provide lots of structure by being directive.
	Investigate actual possibilities. Offer alternative for (often) too ambitious desires.
	What is someone motivated for? What is the intention behind this? (Which picture is this based on, perception.)


	Test desire and motivation in practical situations and make them realistic.
	Be patient, create inviting climate. Be alert to rigidity!
	NOTES 

Clients often appear not be motivated because they cannot visualise a project or work, or are afraid of new situations.
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	skills & personal factors
	Social skills


	Does not make contact spontaneously during interaction, except to relate own desire.
	Makes contact spontaneously, but in a naïve, sometimes dominant and/or demanding manner.
	Has memorised social rules. Lacks intuition and empathy; enters into functional relationships. 
	Has no empathy with others. (Does not understand that he has hurt someone.)
	Sticks to rigid behaviour. Interprets others’ behaviour on the basis of details. Often uses codes to interpret other people’s behaviour. 
	Changes in (social) situations.
	To be able to adapt to generally applicable social rules in work, or be capable of learning them.

	
	
	Proximity to other people. (Touching, eye contact often not desirable.)
	
	
	
	

	
	Technical skills 


	Is dependent on schooling, training
	Is easily distracted. Impulsivity and irritability have adverse effect on skills.
	Is perfectionist and highly organised. Can lack motor skills.
	Perceives support when instructions are visualised.
	Can complete complex skills partly, or in his own way.
	Process changes lead to problems. 
	The availability of demonstrable technical skills considerably increases the chances of finding work.

	
	Work attitude 


	Is dependent upon motivation and past training. (Passive, no own initiative.)
	Is easily distracted, not good at concentrating. Work quality and interaction with colleagues and superiors is limited. 
	Often delivers high quality work. Is a know all, which affects interaction with colleagues.


	Is helped by attention and instructions for contacts with colleagues, superiors and clients, where necessary.


	Is rigid in interaction with colleagues and during implementation of operations.
	Executive functions mainly play a part with respect to planning, organisation and flexibility.
	Conditions for job opportunity are work motivation, high quality work, observance of company rules. 

	POINTS OF PARTICULAR ATTENTION  assessment 
	Charting skills. Job coach must take the initiative (clear instructions).
	Start in structured work environment. Client’s motivation for the job is very important. (Positive experience, clear rules and agreements.)
	Discrepancy between cognitive and social skills soon leads to excessive demands.
	Investigate during assessment the individual’s idea of the work (interaction with colleagues, asking for help, etc.).


	Investigate during assessment to what extent poor coherence affects interaction with colleagues and implementation of skills. 
	Investigate during assessment degree of deficiency with respect to planning, organisation, flexibility in thinking patterns. 
	NOTES 

School certificates and earlier work experience are not reliable sources for work skills clients think they have. These skills will have to be tested in practical/workplace situation (assessment).
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	LEARNING METHOD


	Knowledge acquisition
	No spontaneous exploration. 
	Does look for new situations, but information does not sink in due to concentration problems.
	Is interested in “scientific” and actual information collation.
	Takes information literally. Copies and cannot think symbolically.
	Cannot integrate information into meaningful unit. (Fragmented thinking.) Focused on detail. (Resistant to change.)
	Shows resistance to change. Difficulty in releasing own train of thought and adjusting it, or looking for new situations. Information organisation (how, what, where and why).
	It is very important to know how information is acquired and processed. This defines to a large extent how instructions should be given, how tasks should be structured. This is the core of the handicap (information stimulus disorder) .

	
	Attaching significance

 
	Is dependent upon cognitive style characteristics.
	Is dependent upon cognitive style characteristics.
	Is dependent upon cognitive style characteristics.
	Has difficulty thinking symbolically.


	Has difficulty interpreting information. Fragmented thinking makes it difficult to attach significance.
	Attaches one dimensional significance. 


	

	
	Skills development


	Acts upon example and repetition. Must be stimulated and invited to learn. 
	Is easily distracted, focused on own affairs, poor concentration.
	Often has good cognitive development, but has own learning rules, rigid thinking patterns and inclination to excessive perfectionism. 
	Is helped by learning skills in actual situations. Has difficulty reflecting.
	Generalisation caused by a lot of repetition.
	Has difficulty with planning, organisation, flexibility in thinking and self regulation.
	To what extent is an individual capable of developing skills? (Is someone capable of learning?)

	POINTS OF PARTICULAR ATTENTION assessment 
	Create inviting and stimulating learning climate. 
	Accent on regulation of behaviour and motivation for learning.
	Look for suitable (learning) situations. Try to find a balance between cognition and adjustment.
	The extent to which an individual has specific signs of a lack of cognitive style characteristics to a large degree defines his learning method and ability to  learn.

During the assessment stage it will be necessary to investigate to what extent people are limited in their learning by these characteristics on the one hand, and how they can learn on the other hand.
	NOTES

The way in which information is processed to a large extent defines the ability to cope. 
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	environment & personality Socialisation
	Typical

ASD 

Problems
	Is withdrawn, without initiative, focused on satisfying needs. No spontaneous reactions.
	Often regarded as antisocial, appears to have signs of ADHD.
	Is often bombastic in business communications, with emotionless use of language.


	Lacks the skills to attribute thoughts, intentions, feelings and ideas to oneself and to predict, and anticipate, others’ behaviour on the basis thereof.
	Lacks the ability to combine individual elements into a meaningful unit.
	Lacks the ability to abandon the current flow of thought and adjust to a new situation.
	Clients must be able to adapt to a generally accepted social code of conduct.



	
	Acceptance 
	Autism factors do not have an immediate impact on the acceptance of a handicap, but can have a considerable effect on the environment and personality. People, who have not accepted their handicap, cannot accept its consequences either, for example, support from a job coach. Acceptance is a mourning process, whereby future expectations have to be left behind.
	If individuals find it very difficult to accept their handicap, the actual feasibility of a support project should be evaluated. On the other hand a project such as this could provide (new) prospects for the client.

	
	Time of diagnosis 
	People with an early diagnosis (before the age of 15 (Pieter Vermeulen,2002 p. 142) are usually familiar with the idea of help or support, so that this group often finds assistance from a job coach less difficult. A late diagnosis can affect the client’s desire and motivation to participate in a support project, if the diagnosis is related to loss of work or training.

Often the diagnosis will follow a period in which the client was overloaded or depressive.
	See acceptance 

	
	Age
	Young people will generally be more able to learn than older people. (Depending on desire and motivation for participation in project of own desire or that of the personal network and work and/or training experience.)
	See passive.

Older people have experience with these modes of behaviour in work and/or training, which are usually not positive because of their antisocial behaviour.
	See passive.

People in this group have often been confronted in work and/or training situations with bullying or being ignored. Are often perceived as know alls by others and their social interactions are wide of the mark.
	If it is known at an early stage that children lack cognitive style characteristics, both the treatment and the school can look for ways in which the child is best able to learn. With a late diagnosis there is often a lack of data. By then the client has usually developed his own lifestyle.
	The older the more experience. These can be positive or negative experiences. Positive (work) experiences will have a positive effect on prospects, negative experiences could result in fear of failure.

	
	Intelligence
	Highly intelligent people often have work demands that cannot be realised because of their handicap. This could have made them frustrated or depressive. Many also have a fear of failure.
	High intelligence can be used to camouflage defects. Highly intelligent people easily learn technical skills.
	Intelligence does not necessarily increase the chances of finding work.

	
	Training level 
	Highly trained people feel humiliated because they cannot find work at their training level or cannot put theoretical knowledge into practice. GCSE educated pupils will often perceive a support project as a form of promotion.
	
	
	
	Clients with a higher secondary or pre-university education often have unrealistic work expectations. They usually have difficulty in accepting ‘lower level’ work, which also affects their work motivation.

	
	Work experience
	See age 
	
	
	
	
	
	Demonstrable work experience (positive) is a definite advantage in mediation

	
	Social background + personal network
	Work desire originates from parents. 
	The environment has a major impact on the desire. The autistic image is unclear and there have been some disappointments (see age). With a late diagnosis parents will see the employment project as the last straw.
	Parents have put too much emphasis on cognitive development, have stimulated (too) high a level of training. Often still maintain excessively high expectations. (Late diagnosis.)
	People with deficiencies in this area cannot differentiate between their own desires and those of their parents, for example. Parents’ vision of work/career can be paramount for these people.
	Environment’s vision is adopted and specific details remain. For example: “benefits are a bad thing”. Individual rigidly adheres to this belief. Sometimes this can be used as a motive.
	With deficiency the request for a project often originates from the network. Clients often cannot oversee a project.
	Parents’ concepts and expectations of work are often very important to the client. Client’s opportunities can be increased with support from the network. On the other hand, the job coach needs to ensure that the desire/request comes from the client and not the parents.

	Points of particular attention assessment 
	What ideas does the individual have about work? Where can a link be made?
	How does the client see himself (insight in his possibilities and limitations and acceptance of handicap), building up trust, by making a link to the client’s motivation. Looking for positive experience after many disappointments. 
	Attention to leaving expectations behind. Identity is often based on cognition. Participation in work is often a confrontation with deficiencies. Be alert to excessive questioning and lack of social insight, which are camouflaged by use of language.
	· What is own desire and where does the motivation for a project come from? 

· What is individual’s concept of work and where does it come from (parents’ concept?)
	· Degree of stereotype behaviour, maintaining non-realistic desires or conduct.
	· Provide step by step explanation of the project’s objective and procedure (in actual work situation).


	NOTES

Environment and personality are important aspects for employment prospects. A friendly/calm approach, socially acceptable behaviour, acceptance of handicap and supportive network will increase the chances of finding work.


�  Aloofness is another form of autism : this has not been included in this table, because people suffering from this type of autism usually do not have any job prospects.


� * Some people with ASD have no style characteristics, others one or more
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